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Craft and making is playing an increasing role in in education, both formal 
schooling and informal learning in community development and cultural 
projects. Internationally it is seen as a means to preserve cultural heritage, build 
community identities, develop nations’ creative and cultural industries, and 
build the knowledge and skills required to respond to the climate emergency. It 
plays a significant role in supporting educational attainment across disciplines.

In the Americas the continents’ rich craft heritage is inspiring new approaches 
to both preserving and maintaining craft skills and developing the opportunities 
of young people. Filigree jewellery-making has been embedded within the 
core curriculum in the towns of Barbacoas, Guapi and Tumaco, Colombia. 
Taking part in weekly jewellery workshops from Grade 6 onwards, craft is 
used as a platform for pupils to explore arts and design, sciences (through 
the measurement of materials, chemicals and melting points of metals) 
as well as mathematics and literacy, learning accounting, and marketing 
related to jewellery-making business. The project develops transferable life 
skills, entrepreneurial skills and promotes cultural preservation in an area 
characterised as a conflictive hotspot.

A participant takes part in jewellery workshops as part of the school curriculum in Colombia.
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“In line with Colombian public policies, this 
signature curriculum is rooted within a 
community Education Project that seeks to 
integrate education relevant to the learning 
needs and aspirations of Afro-Colombian 
communities while recognizing the ancestral 
knowledge and histories of these communities”
Ljubic & Koumarianos (2017) Youth Experiences in Jewellery-
Making, Save The Children Evaluation Report, Page 5

Creatively decorating rag dolls, using reclaimed and recycled textiles, 
Universidad Andrés Bello’s Campus Creativo (Creative Campus) “Mundo 
Textil” (Textile World) school project took place in Chilean Schools in 2012 
lead by textile professionals from Colombia, Chile and the United Kingdom. 
The project explored ideas around clothing design, and its importance in the 
construction of identity, as well as the importance to consider the sustainable 
use of materials in clothing manufacture. Students developed skills in creative 
thinking, design, making, and communication.

In Mexico, “Raa Radiba” (Place/Space for Sewing in Spanish), is an adult 
education project seeking to preserve Oaxacan Cadenilla sewing techniques. 
Opened in 2019 the first school for Zapotec sewing was developed in 
partnership with Mexico’s National Art Fund. It gives Oaxacan women aged 50 
to 70 opportunities to lead year-long workshops in the craft with participants of 
all ages, preserving the techniques in the community.

Oaxacan women at the launch of Raa Radiba, Mexico

https://resourcecentre.savethechildren.net/node/12296/pdf/youth_experiences_in_jewellery-making.pdf
https://resourcecentre.savethechildren.net/node/12296/pdf/youth_experiences_in_jewellery-making.pdf
https://campuscreativo.cl/campus-creativo-dio-inicio-a-los-talleres-textiles-en-colegios-con-miras-a-la-exposicion-en-el-gam/
https://campuscreativo.cl/campus-creativo-dio-inicio-a-los-talleres-textiles-en-colegios-con-miras-a-la-exposicion-en-el-gam/
http://www.istmopress.com.mx/istmo/nace-la-primera-escuela-textil-en-oaxaca-raa-ridiba-para-preservar-la-cultura-zapoteca/
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In North America craft is integrated with other visual arts in education with 
less hierarchy between these disciplines. An exemplary organisation Penland 
School of Craft is an international centre for craft education located in the Blue 
Ridge Mountains of North Carolina. They offer workshops in books and paper, 
clay, drawing, glass, iron, metals, photography, printmaking and letterpress, 
textiles, and wood, hosting artists’ residencies, community collaboration 
programs, a gallery and information centre. Their work with children includes 
an annual programme of Summer Camps for ages 3-17, and in 2020 and 
2021 they have been developing Out of The Box craft at home kits and short 
instructional videos. The organisation runs a Community Open House event 
annually, featuring free, hands-on studio experiences for all ages, as well as an 
annual Blacksmithing Festival. Penland’s Teaching Artist Initiative places craft 
artists into rural Appalachian Schools, providing curriculum-integrated arts 
opportunities to over 500 students in years K-12 annually.

Placing skilled and experienced craft artists and makers into schools is a key 
mechanism to preserve indigenous knowledge, develop creativity, cultivate 
interdisciplinary learning and foster a lifelong interest in craft. Canada’s range 
of regional programmes demonstrate different models of achieving these 
outcomes. Saskatchewan’s Artists in Schools funding programme supports 
partnerships with professional artists, with grants ranging from $1000CAD for 
development of relationships, projects and residency plans, $20,000CAD for 
projects, and $40,000CAD for residencies. A recently funded project placed 
a textile artist within a school to support pupils to weave their own tapestries, 
whilst learning about the sustainability of textile trade.

“It wasn’t simply to spin, dye, and weave but 
to also to open up discussion and awareness 
of what kind of energy goes into creating 
something and awareness of overconsumption 
and the greater effects of our throw away 
culture, with some good old Math, English and 
Chemistry mixed in for good measure.” 
Kara Perpelitz, Artists in Schools Grant recipient and 
Saskatchewan Crafts Council Member

Similarly Manitoba Craft Council supports an Artist In Schools funding 
programme, that invites both ‘indigenous knowledge keepers’ and ‘professional 
artists’ to work embedded within schools for periods between one and three 
years, with grants available up to the value of $15,000CAD annually. The 
programme encourages artists, particularly craft artists, and public schools to 
work closely together to research and develop a joint funding bid, prioritising 
activity taking place in the K-12 age range.

https://penland.org/
https://penland.org/
https://www.saskculture.ca/programs/funding-programs/grants/artists-in-schools-formerly-artssmarts-saskatchewan#:~:text=Artists%20in%20Schools%20(formerly%20ArtsSmarts%20Saskatchewan),-Type%20of%20Funding&text=Artists%20in%20Schools%20%2D%2D%20Development,research%20school%20or%20community%20needs.
https://saskcraftcouncil.org/my-experience-with-an-artist-in-schools-grant/
https://saskcraftcouncil.org/my-experience-with-an-artist-in-schools-grant/
https://artscouncil.mb.ca/grants/artists-in-schools/
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In the Yukon region each school has a budget of 20 hours per class, per year and 
an Artist in the School coordinator who determines how to use their budgeted 
allowance. There are options to bring in pre-selected artists from a menu of over 
200 different programmes, or develop a more ambitious project collaboratively 
with an artist. A centralised digital portal aids the scheme’s evaluation and 
documentation. Their ‘visual arts’ listing includes many craft learning activities, 
from melon willow basketmaking, Yukon clay flowers pottery, to soapstone 
carving, needle felting and glass blowing. In 2020 they also launched bookable 
online classes for remote learning during the pandemic.

In Scandinavia, known for its exemplary craft curriculum, there is a similar 
commitment to providing cultural experiences as a right for every child. For 
example, craft is a compulsory subject for all school pupils in the general 
education level in Norway. Pupils receive a mandated 477 hours annually of art 
and craft from grades 1-7, with the recently revised curriculum (2020) placing 
increased emphasis on practical material exploration across subjects, with a 
focus on play-based and interdisciplinary learning. 

“The school must respect and nurture different 
ways of exploring and creating. The pupils 
must learn and develop through sensory 
perceptions and thinking, aesthetic forms of 
expressions and practical activities.”
Core Curriculum: Values and Principles for Primary and 
Secondary Education, Norway (2020) p.9

“One important objective of the Cultural 
Rucksack is to be a supplement to the arts 
subjects taught in the schools, while not being 
a substitute for them. An additional objective 
of the programme is to ensure that students 
have access to professional arts and culture of 
high quality during school hours. This access will 
enable students to develop an understanding 
of a variety of artistic and cultural expressions, 
and will help to integrate these into the 
learning objectives of the schools.”
Christophersen et. al. (2015) The Cultural Rucksack: A 
National Programme for Arts and Culture in Norwegian 
Schools, Arts Council Norway

https://artistintheschool.ca/for-teachers
https://www.regjeringen.no/contentassets/53d21ea2bc3a4202b86b83cfe82da93e/core-curriculum.pdf
https://www.kulturradet.no/documents/10157/a7464045-2cb6-4988-9948-ffd834508a5d
https://www.kulturradet.no/documents/10157/a7464045-2cb6-4988-9948-ffd834508a5d
https://www.kulturradet.no/documents/10157/a7464045-2cb6-4988-9948-ffd834508a5d
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Norway nonetheless understands that access to the skills and experience 
of professional craft makers can add to the educational experiences, and 
lifelong appreciation of craft. Norway’s nationally funded Cultural Rucksack 
programme supports artists and arts organisations to deliver creative 
experiences in and with schools.

In Finland a revised curriculum launched in 2017 mandates craft education in 
years 1-7, which covers sewing, knitting, embroidery and working with hand 
tools, in wood and metal for four hours per week and provides optional classes 
in years 6-9. Further, basic education in the arts is covered by a statutory 
provision which means it must be provided on a not-for-profit basis for all 
children. In Sweden ‘hard’ crafts such as woodworking and metal work, and 
‘soft’ crafts such as sewing, knitting, crochet, embroidery, weaving, and ceramics 
have formed part of the compulsory curriculum since 1955. The current school 
curriculum, revised in 2018, places crafts as a core subject in years 1-9, covering 
working practices with tools, materials and equipment, cultural and aesthetic 
expression, and understanding of crafts in society.

This rich tradition offers inclusive opportunities for all learners to engage with 
craft within the school day. However, political pressures across Scandinavia to 
focus on ‘core subjects’ of literacy and numeracy, and digital learning, risks 
reducing crafts position within the curriculum. Craft teachers in Sweden 
have found new ways to coordinate, share practice and evidence their value to 
learning through practice networks, such as Malmö Handicraft Network, which 

A student takes part in NK Firing Up! Project, which aims to bring school kilns back into 
regular use through ceramic-artist lead training and teaching (2017). Photo courtesy Norwegian 
Association for Arts and Crafts (NK)

https://www.kulturradet.no/documents/10157/a7464045-2cb6-4988-9948-ffd834508a5d#:~:text=The%20Cultural%20Rucksack%20project%20is,school%20hours%20several%20times%20a
https://minedu.fi/en/basic-education-in-arts
https://minedu.fi/en/basic-education-in-arts
https://www.skolverket.se/getFile?file=3984
https://www.skolverket.se/getFile?file=3984
https://pedagog.malmo.se/artiklar/sa-arbetar-slojdlarare-monika-nilsson-med-sambedomning-i-slojd-pa-rosengardsskolan/
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aims to create consensus on assessment and grading, and Sweden’s national 
Handicraft Teacher Portal which shares research, training materials, webinars 
and opinion pieces. A similar although relatively informal network, Craft 
Educators on Facebook, has emerged in the UK, coordinated by the Crafts 
Council, also seeking to strengthen the evidence base and support peer-learning.

There have also been targeted responses to strengthen specific areas of craft 
education in Scandinavia. Modelled on the UK Crafts Council Firing Up! 
Programme which ran from 2010 to 2013, The Norwegian Association for Arts 
and Crafts (NK), initiated the Firing Up! Programme in response to awareness 
that ceramics education was inconsistent in the country, with many school 
kilns underused. Between 2015 and 2017 a total of 32 Firing Up! Projects 
were completed in 30 schools. Ceramic artists worked closely with schools to 
deliver practical and creative teaching to pupils and support teachers to develop 
confidence with the use of kilns. It resulted in several schools upgrading their 
kilns and starting to use them again, with a number of schools purchasing new 
kilns and related equipment. Supporting teachers to develop confidence, new 
teaching approaches and ceramics knowledge, resulted in increased uptake in 
ceramics craft activity across the schools which took part. 

There is growing interest internationally in developing making spaces as a means 
to develop engineering capabilities in younger students, as well as connect to 
the wider STEM curriculum. US-based MakerEd provides free and accessible 
learning resources, research, training and networking, which aims to support 
teachers and community educators across the United States of America and 
internationally to embed making within classrooms, libraries, museums and 
community spaces, often drawing from craft materials and traditions. With a 
focus on the K-12 age group they aim to breakdown siloed curriculum areas and 
increase young people’s ability to succeed in a fast-changing world that requires 
learners to develop creative thinking, agency and problem-solving capacities. 

“When students are engaged in making, 
they embrace creativity, innovation, and 
discovery, and have meaningful opportunities 
to collaborate, solve problems, and imagine a 
vibrant future.”
MakerEd, About Us (2021)

Maker Education prioritises interactive, open-ended, student-driven and 
multidisciplinary learning. The MakerEd website contains testimonials and case 
studies and includes guidance on how to advocate for making education with 
stakeholders, seeking to expand these principles internationally. 

http://slojdlararportalen.se/
https://www.facebook.com/groups/1245512395611316
https://www.facebook.com/groups/1245512395611316
https://www.craftscouncil.org.uk/documents/897/CC_FU_Handbook_A4_-_NEW.pdf
https://www.craftscouncil.org.uk/documents/897/CC_FU_Handbook_A4_-_NEW.pdf
https://norskekunsthandverkere.no/aktuelt/na-kan-du-soke-om-bli-firing-keramiker
https://makered.org/
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A number of Maker Ed-style initiatives (e.g.: MakerEd NZ, Taplab, Makers 
Org NZ) have sought to strengthen making education in New Zealand, with 
a focus on contributions to digital education and STEM subjects. Developing 
maker spaces in school libraries, community centres and museum learning 
areas, craft, as a creative art form, alongside digital and electronic making, has 
been included in these initiatives. However, a number of initiatives have closed 
or become dormant, either due to the pandemic restrictions or prior to this. 
There is limited evidence that these initiatives have had impact on the teaching 
approaches or the curriculum within New Zealand schools. This suggests that 
despite the wealth of resources and evidence presented through Maker Ed, 
without investment and involvement from educationists and national policy 
makers, shifting priorities within the education system is difficult.

New Zealand also provides the evidence for the importance of well-maintained 
education pathways and progression routes. Te Ara – the Encyclopedia of New 
Zealand, highlights the importance of tertiary vocational craft education in 
maintaining and developing the health of the craft sector. 

“After decades as the pre-eminent New Zealand 
craft, ceramics faced some serious challenges 
to remain relevant. The gradual erosion of 
ceramics education led to a diminishing number 
of new makers.”
Jenkins & Hammonds (2021), Crafts and Applied Arts, Te Ara 

While New Zealand ceramics is noted to have struggled to maintain its position 
internationally due to the loss of educational facilities, both glass and jewellery, 
which have retained high quality teaching facilities and educational networks 
perform well in international markets. A draft submission to the New Zealand 
Government on proposed changes to vocational education by Creative New 
Zealand in 2018 highlights the risks of centralising vocational craft education 
geographically, risking diminished regional creative variation and excluding both 
teaching practitioners and students.

Conclusion
These examples highlight craft and making education’s ability to contribute 
to learning, life skills, and employability. Opportunities to take part in creative 
making increase young people’s ability to plan, problem solve, collaborate, 
develop resilience, creativity and confidence. They are also shown to be enjoyable, 
and often support those who are disengaged or excluded from academic subjects. 
The Maker Ed movement provides a framework to connect craft and making 
with STEM educational outcomes and digital literacy and employability. The 

http://www.makerednz.org/
http://www.makerednz.org/
http://www.taplab.nz/
http://makers.org.nz/
http://makers.org.nz/
http://www.teara.govt.nz/en/crafts-and-applied-arts
https://www.creativenz.govt.nz/assets/ckeditor/attachments/1876/draft_submission_-_vocational_education.pdf
https://www.creativenz.govt.nz/assets/ckeditor/attachments/1876/draft_submission_-_vocational_education.pdf
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examples also show the importance of craft education in cultural preservation 
and intercultural dialogue and appreciation. Finally, well-defined and maintained 
pathways from amateur enjoyment to professional practice ensure the long-term 
health and international standing of national craft sectors.

While there are many different models at work, those embedded within the 
national school curriculum with committed resources to engage professional 
craft artists and makers in school contexts provide the most inclusive 
opportunities to confer learning and educational benefits. 

The international picture was developed with support from Charles Reischl, Lucrecia 
Donis, Riccardo Zazzini, and Minkyoung Jwa, postgraduate students at the Centre 
for Cultural Policy Research, University of Glasgow, 2019-20.
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